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 This is an empirical research study done on a group of upper primary pupils, 
evaluating the effectiveness of using English popular music in the classroom. The study 
attempted to address two issues: the effectiveness of using pop music in the classroom to 
increase motivation in learning English, as well as the effectiveness in introducing pop 
music as a learning tool for informal learning. The study was based on theories on 
motivation, placing emphasis on music as a driver of intrinsic motivation as well as a 
kind of intelligence under the framework of multiple intelligences. It had a study period 
of two months, with the first month of teaching using no pop music whilst the second 
month having lessons using pop music as teaching materials. Three sets of 
questionnaires were distributed to all participants to evaluate their enjoyment towards 
the English language, English lessons, and the use of English popular culture items as 
learning tools out of class. The results were compared to project what would have 
happened in the second month had there not been an incorporation of pop music, with 
the assistance of a teacher’s journal reporting also the motivation level each class, and 
anything special. The results showed that the use of pop music in the classroom had 
increased learners’ enjoyment towards English but not the lessons, and they did 
consume relatively more of popular culture. Yet, the fluctuation was not significant 
enough for them to be conclusive evidence, and thus further research, particularly with 
different methods of incorporation of pop music, has to be carried out. 
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t has been well noted that learners can learn much better with 
enhanced motivation (Schunk et al, 2013). None the less, research has 
also found that learners’ motivation is often undermined by various 
external factors such as the learning environment (eg the classroom set up) (Dörnyei, 
2001) and even internal barriers such as self-confidence in learning (Sakai & Kikuchi, 
2009). In Hong Kong, pupils often suffer from a low level of motivation due to a certain 
contextualised element: an examination-oriented culture (Cheung, 2011). With the 
uniform Territory-wide System Assessment (TSA) being introduced to primary three, 
primary six, and secondary three learners, schools face overwhelming pressure to 
modify their educational practices in the classroom which do not always facilitate 
learning (Ngan et al, 2010) even though the TSA was created with the intention to inform 
pedagogical development that can better support students’ learning (HKEAA, 2013). 
Such pedagogical practices might have further undermined the motivation level of 
upper primary pupils (PTU, 2012). As attempts to regain level of motivation for learners, 
various innovative educational practices have been recommended, from revolutionising 
learning materials, eg allowing students to learn through computer games (Tüzün, 2008); 
to adopting unconventional teaching materials, eg using films as authentic 
demonstrative texts (Cheung, 2003). 
 
 I
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This dissertation study examined the adoption of popular music as one of the new 
teaching approaches in upper primary school English lessons. The foci are on its impact 
on pupils’ motivation to learn in class, and their utilisation of popular culture in their 
development as language learners. It must however be noted that, the research field 
exploring the use of popular culture items, especially music, as learning materials in 
primary schools is still a relatively fresh one (Schwarz, 2013), and thus insufficient 
attention has been paid to the capacities and interests people acquire through them 
(Sankaran, 2014). Given the critical role that primary education has in mediating 
language development, it has become imperative to investigate how useful popular 
music can be in and out of the classroom. The findings will inform the integration of pop 
culture in the language teaching and learning process, in order to fill up an important 
gap in research on young language learners. Apart from that, they will likewise address 
the debate concerning the use of popular culture in educational processes (Marshall & 
Sensoy, 2011), which includes also the many negative effects of popular culture per se 
(Kirkorian et al, 2008).  
This research collected a variety of data including questionnaires and journals to 
address the following questions:  
1. To what extent does the integration of popular music motivate pupils to 
learn English in class and out of class? 
2. How far does the integration of popular music in teaching help motivate 
pupils to use English? 
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This dissertation is an empirical research using classroom data, ie questionnaires 
and journals, to assess the effectiveness of a teaching strategy, ie incorporating English 
popular music into the classroom. It will first organise existing research findings on 
motivation, informal learning, and the use of popular culture as the basis and support 
for the study, then with the procedures to collect data from the classroom through 
questionnaires and a teaching journals explained, followed by a discussion on the 
significance and usefulness of the results in addressing the effectiveness of the 
incorporation of English popular music in the classroom, and finally a conclusion to 
explore future possibilities, in terms of directions and methods, in the research of the 
field. 
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In this section, research findings from academics on learning motivations and the 
use of popular culture in language learning throughout the years will be cited to explain 
the necessity of and support for this study. The basis of the study, namely the theories on 
motivation and informal learning shall first be discussed, with then the rationale behind 
the focus on music and popular music explained with reference to the literature 
supporting the incorporation of popular culture into the classroom, and concluded with 
some of the controversies concerning the use of popular music, to be addressed also in 
the discussion section. 
 
Motivation can be theorised in multiple ways by numerous scholars as the drivers 
of learning - the keys to effective learning (Brewster & Ellis, 2002). Among these 
theorisations, motivation has been conceptualised in terms of intrinsic and extrinsic 
motivations (Richard & Deci, 2000). Intrinsic motivations concern the internal factors 
driving learners to learn such as a thirst for knowledge, whilst extrinsic motivations refer 
to external factors such as monetary rewards. For this research in particular, pop music 
can be seen as an intrinsic factor assuming that the learners enjoy it. 
 
Apart from the theories on motivation, another basis of the study is the multiple 
intelligences theory put forward by Gardner (2011) in 1983. Gardner suggested that there 
could be seven (or more as he added later) ways of measuring intelligence, with musical-
rhythmic being one of them. Being able to learn better with the suitable intelligence(s) 
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developed would cultivate in the said learner the sense of achievement and is in itself a 
teaching style of natural appeal to the learner, both of which are potential drivers of 
motivation (Cameron, 2001). Such learners tend to be sensitive with musical tones and 
rhythm, which does not only mean learners should be assessed in broader terms, but 
that their learning can certain be benefitted through music incorporated learning 
activities (Gardner & Hatch, 1989). With that said, it is also important to note that there 
are non-musical learners whom may actually be disadvantaged if the learning activities 
are centred solely on music. This is why the learning activities in this study were not 
entirely based on music, but were carried out with the aid of music. Gardner and Hatch 
(ibid) also pointed out a link between musical learners and auditory learners which 
could be interpreted as another group of learners who would benefit through the use of 
music in the classroom.  
 
In addition, this study also addressed another important area of learning where 
popular music can facilitate: Informal, out-of-class learning. Informal learning is 
recognised as an important arena of language learners’ autonomous learning (Benson, 
2012). Popular music is made with the intention to be consumed by listeners as 
entertainment items, meaning theoretically learners would like to listen to even when 
they are not asked to. 
 
Recent research has drawn our attention to the critical role that language learners’ 
informal or out-of-class learning has in their language development (Ben & Chan, 2011). 
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Informal learning is often not structured but more effective due to the strong motivation 
to, in this case, learn about and learn from the materials. For example, a child may be 
interested in the catchy tunes released by pop star Miley Cyrus, and thus would be 
listening to her songs repeatedly whenever s/he could. Furthermore, said child is likely 
to explore further by watching Cyrus’s television programme Hannah Montana, not to 
mention also her interviews and articles about her, and ideally to discuss about Cyrus on 
a forum. With these, the child would be exposed to new vocabulary, grammar, and most 
importantly to the communicative function of language under an authentic context, 
which paves the way to effective learning (Cameron 2001). This is a prime example of 
autonomy in learning through the utilisation of popular culture, and a successful 
example of a practice having mediated motivation and belief development of language 
learners. 
 
This study is also an attempt to identify a way to improve the learning experience 
and outcome for learners of underprivileged backgrounds. Students from socio-
economically disadvantaged families often suffer from having poor academic 
performance as a result of an insufficient exposure to English (Wong, 2007). It has been 
well documented that students with working class parents or on welfare tend to suffer 
from a massive ‘word gap’ compared with their peers from a middle class background, 
even for children in English-speaking countries. According to Gilkerson and Richards 
(2009, p9), by age three, children from a more affluent background could have heard 
almost 33 million words, whilst their underprivileged counterparts could have been 
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exposed to a mere 9 million: a difference of more than three times. In fact, this 
discrepancy between their learning experiences is thought to have contributed to a major 
difference between also their intelligence quotient scores (117 for children of parents 
from a professional background versus 79 for children with parents whom are on 
welfare). Such language gap begins indeed in infancy, with another study suggesting 
that by age two, children of lower-income families may already be six months behind 
their peers from higher-income families in terms not only of vocabulary range but also of 
language processing skills (Fernald et al, 2013). In the Hong Kong context, affluent 
families often send their children to tutorial centres (a resource poor families cannot 
afford to offer their children), which reinforces the inequality in educational 
opportunities and academic support (Bray & Lykins, 2012). This calls for a strong and 
immediate need for a remedy to improve education for all, and informal education with 
popular music could be one of the answers. 
 
Yet, the arguments presented above can all be made for the case of using music as 
learning tools, not necessarily popular music. In fact, the use of music is commonly 
considered advantageous in the classroom (Setia et al, 2012), with an abundant supply of 
inauthentic children music composed especially for the learning of specific items already 
existing. Indeed, there naturally is ground for using music in the classroom – after all, 
musical and language function in the same region of the brain (Mol, 2009). This brings 
the question: ‘Why do we opt for popular music instead?’ Recent research have drawn 
our attention to the many pedagogical values in appropriating popular culture items as 
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teaching materials, as they motivate both the teacher and the learner intrinsically 
(Cheung, 2001; Schwarz, 2013). Apart from the natural enthusiasm learners have with 
popular culture (Cheung, 2003), popular culture like pop music also shapes and 
solidifies their consumers’ identities (White, 1985). In fact, music serves as an important 
tool in identity development (Hargreaves & Marshall, 2003). For popular music in 
particular, there has even been claims on popular music’s effectiveness in mediating 
learning (Wang, 2013). 
 
Researchers even have suggested a necessity for popular culture to be used in the 
classroom, as successful learners of a second language are those who were also prepared 
to adopt numerous characteristics of the targeted linguistic group as a cultural group 
(Gardner, 1991). Last but not least, authentic materials and tasks often intrinsically 
motivate learners, especially compared to inauthentic materials (Cameron, 2001), which 
adds to another reason for the use of popular music instead of educational children 
music. 
 
Furthermore, it has been argued that popular music can lead to ‘incidental 
learning’, especially of vocabulary (Schwarz, 2013). By listening to popular English 
songs, Schwarz (ibid) proposed, language learners are exposed to authentic use of 
grammar and vocabulary through a medium better suited for memorisation (ie 
discourses with melodies and rhythms attached to them), and thus enhances learning. 
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 Nevertheless, the use of popular culture in the classroom is not without concerns. 
Many scholars as well as members of the public have voiced their worries over the 
negative influences popular culture, popular music included, could have on young 
learners (Marshall & Sensoy, 2011). The aforementioned Miley Cyrus is a good example 
on the sexual nature of many popular culture items (Michaels, 2013), likewise there also 
are numerous other subject matters deemed inappropriate such as drugs (Stark, 2013). 
Classroom materials are usually selected by the schoolteachers, but it would not be 
feasible to attempt to ‘censor’ the materials pupils consume in their leisure. This was 
exactly the reason why this study is crucial to open up the dialogue to explore the 
suitability of using popular music in language teaching, most notably if this is a ‘risk’ 
worth taking. 
 
 Another factor worth looking into is the use of visual support in the process. 
Many hit singles have music videos to promote them which can be used as an aid in 
using English popular music as teaching materials. None the less, apart from the similar 
concern on inappropriate content in the clips, pupils could also be distracted and drawn 
to the visuals and neglect the audio. This is likewise an aspect of the use of popular 
music that will be discussed in this paper. 
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(See Appendix I) 
 A class of primary four learners and their English teacher were enlisted as this 
research’s participants. There was a total of 17 students in class, with all but one Han 
Chinese born locally and learning English as a second language since they started 
attending kindergartens around age 4 except for one English and Chinese mixed girl 
who was born in England, and speaks English as a first language. They were between 
age 9 and 11 during the study.  The class consisted of 10 males and 7 females. The school 
was a private school in the New Territories, using English as their medium of 
instruction. Unlike many local schools in Hong Kong where the official medium of 
instruction may not agree with the de facto medium of instruction in class (Li, 2008), the 
schoolteachers did use exclusively English in and out of class. Being a private school, the 
pupils were generally of an affluent middle-class background, with a relatively high 
level of exposure to English (eg having travelled abroad or having an English-speaking 
domestic helper) and academic support (eg having private tutors or extra after-school 
classes with native speakers of English). The school did not follow any set curriculum 
nor did it adopt any textbook, but there typically used a flexible scheme of work set by a 
head of department. I, the researcher, was the practising English teacher of the class for 
two months from The University of Hong Kong. 
 
There were two methods of data collection in this study: Questionnaires 
completed by students, as well as journals filled up by the teacher of the class. There 
were two sets of questionnaires (see appendix), with the first set being distributed twice, 
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and the second one once. Both sets of questionnaires attempt to find out how much the 
learners like or dislike the English language and English lessons, and to what extent do 
they listen to English songs or watch English media to learn English. Participants were 
asked to respond by rating their feelings towards the English language, English lessons, 
as well as using popular culture items in English to learn English on a scale of five. The 
last set also included an open-ended question requiring participants to list a thing they 
appreciate the most about the English lessons in the second month of the study period. 
In addition, the researcher wrote the teaching journal after each class noting noticeable 
changes noticed from students, either individual students or the class as a whole. The 
focus was on motivation and interests in participating in learning activities where 
popular music had been used. 
 
There were two stages in the study, each lasting a month. Questionnaires will be 
distributed to pupils in the beginning of the practicum, gathering data on their existing 
conditions regarding their motivations in learning English. From this point on through 
the first month, teaching was done all without the use of popular music. 
 
The second phrase started with questionnaires being distributed again, in order to 
accurately assess what would have happened without the aid of popular music in the 
second month, through projections. In this month, the teacher used popular music as 
teaching and learning materials heavily, and the last set of questionnaires were 
distributed towards the end of the study period for a conclusion. In this set of 
      [CLASSROOM RESEARCH]  
 
Hilary Chow | hilarylh@hku.hk 
Baccalaureus Educationis 
Faculty of Education, The University of Hong Kong 
15 
 
questionnaires, pupils were asked what their favourite parts of the lessons had been. The 
journal was also written mainly during this period of time.  
 
As for the popular music used in this study, the selections were on their 
appropriacy rather than general popularity. The lexis ‘popular’ originated from the Latin 
populus ‘people’ (OUP, 2014) with the evolved meaning ‘prevalent among the general 
public’, whilst the term ‘popular culture’ refers more appropriately to ‘modern popular 
culture transmitted via the mass media and aimed particularly at younger people’ (ibid, 
2014). This definition means a song with little sales and much ‘dislikes’ such as Rebecca 
Black’s ‘Friday’ would be considered a popular culture item; but a hugely popular 
YouTube video of a bird tweeting a tune of its own per se would not be. This is 
significant in the selection of materials in this study as the pop music chosen are not 
necessarily the songs with the highest sales, but those the researcher thinks are more 
suitable to the classes and level of learners. 
 
The data had been processed as follows. First, questionnaires were collected with 
an average calculated for each multiple choice question. Second, the second set of data 
was compared with the first set, to identify a trend, and project the trend for the second 
month as the ‘control group’ for not having popular music used in the classroom. The 
mean scores in both sets of questionnaires had been calculated for each question to 
identify the differences (increases or decreases) in the responses. Then, the differences 
were doubled to project trends for the second month. Meanwhile, the third set of data 
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was compared with the second to find out the actual trend in the second month. The 
projected second month was then put against the actual data to compile statistics on the 
effect of using English popular music in the classroom during that month. For example, 
had the result for the question ‘Do you like English?’ been an averaged 1 (lowest score) 
in the first set of questionnaires and 2 in the second, it would have been projected that a 
3 would have been expected in the last set. If the actual third set averaged at a 4, it would 
suggest that the incorporation of English popular music in the lessons had led to a 
significant increase in the favourable attitudes towards the English language, and vice 
versa. Note that the projected result for the second month would always be an 
overestimation as it was likely that the increase or decrease observed in the first month 
was likely to have slowed down, instead of continuing on a flat rate. This means the 
increases or decreases calculated in the second month using both actual and projected 
data are likely to have been undervalued. 
 
The last round of questionnaires also elicited open-ended responses from 
participants on identifying their favourite things that happened in the lessons. The 
responses were all recorded and grouped into categories of specific teaching materials or 
strategies such as ‘music’ or ‘teacher’s qualities’.  
 
As for the teacher’s journal, the motivation levels were recorded to identify a 
trend. The teacher gave a score out of 10 on the motivation level of the class as a whole 
for the day during English lessons, and the five-day averages were taken out to draw a 
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graph on similarly the projected level of motivation and actual level of motivation, to 
discover if the incorporation of popular music had affected the result.  
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(See Appendix II) 
 The first set of questionnaires were sent out and collected on 17 February 2014. 17 
questionnaires were distributed, with 17 of them responded and returned. The results 
were generally positive with English being very well liked but English lessons less so. 
The average score for the feelings towards English was circa 4.29412, rounding to five 
decimal places, with more than half of the respondents (10 out of 17) rating it a 5, the full 
score. The lowest score given was a 2, given by one participant, making it the highest 
rated question out of the three.  
 
On whether they consumed popular culture items to learn English, the mean 
score of the responses was around a 4.05882, rounding to five decimal places, showing 
that it was already a common way the participants adopted to learn English. 
Nevertheless, with more than half of the respondents (10 out of 17) giving it a full 5, and 
two giving it a 1 (the lowest score possible), the responses showed that it was a 
5 
59% 4 
17% 
3 
18% 
2 
6% 
1 
0% 
Do you like English? 
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polarising question, with learners either made fully use of popular culture, or little to 
none at all.  
 
The responses to the last question were less positive. They registered around a 
3.64706, rounding to five decimal places, an average score considerably than the scores 
for the other two questions. With 7 answering with a 5 (41% of the respondents), and 3 
responding with a 1 (18% of the respondents), the class seemed to have strong 
contrasting feelings towards English lessons.  
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 The second set of data was collected on 14 March 2014, a month after the study 
period started. The responses were similar to that of the last ones, but for one of the 
questions. 
 The responses to Do you like English? remained generally positive with a slight 
1.37% decline which was statistically insignificant. 
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 The reported usage of English popular media had likewise declined, by a largely 
margin, with a 5.8% drop. The notable factor was a drop in the number of full scores, 
fewer 5s but more 4s in this set of results. 
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 The feelings towards English lessons had become substantially more positive, 
with a 14.52% increase in average scores. The main reason for this was seemingly the 
lowered number of students who strongly disliked English lessons (ie a sharp decline in 
the number of 1s). The number of 5s,4s,and 2s actually remained quite consistently. 
 
 The final set of data registered an interesting trend. 
 First of all, the enjoyment of English had reversed the previous trend and gone up 
almost 6% to a very high 4.47 out of a possible 5. 5s had now become the vast majority 
with 3s also likewise increased. 
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 Nonetheless, the enjoyment of English lessons had taken an unexpected turn to 
drop around 8% despite an increase in the number of 5s. The biggest contributing factor 
here was the shift of some neutral pupils regressing back to rating 2s, compared to the 
last set of results. 
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 Last but not least, the frequency to use popular culture to learn English had 
continued to drop, but at a slower rate. The 9% drop could be best explained by a change 
of 5s into 4s. 
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 The last set of data included also the option for pupils to name their favourite part 
of English lessons. Most (41%) listed games as their favourites, whilst music ranks No 3 
(12%) behind reading (18%). 
3
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 Teacher-reported level of motivation echoes the data above. The weekly averages 
soared in the middle of the first month (peaking at week three), and dropped to a steady 
level after the first month towards the end. 
 
 
Music 
12% 
Games 
44% 
Reading 
19% 
Others 
25% 
Favourite part of English 
lessons 
1
1.5
2
2.5
3
3.5
4
4.5
5
Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8
Level of Motivation 
Series 1
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The generally favourable feelings expressed towards English was understandable. 
The scores for all three questions reported remained fairly higher (above 3) throughout 
the period, which showed that the class already had a very favourable view towards 
learning English. The class was of a generally high proficiency in English, and had been 
obliged to speak to each other either in English or Mandarin at all times, including 
recesses and lunch hours, which had gotten them used to using English. With a higher 
ability in English, it was also possible that they gathered satisfaction from it and thus 
had a more positive feeling towards the language. More importantly, with the use of 
English in the school, the pupils were given  an actual chance of using English as a 
communicative tool, and thus learning it had been meaningful to them (Cameron, 2001). 
 
Nevertheless, the result showed that there was not necessarily a link between 
favourable feelings towards English and favourable feelings towards English lessons. 
During the data collection period, favourable feelings towards English had increased 
whilst the feelings towards English lessons decreased, and vice versa. A possible 
explanation could be that the crucial factor in motivating learners to learn is to make 
learning meaningful (Cameron, 2001), rather than merely enjoyable. With different 
learning tasks, be it the involvement of games or music, learners were required to use 
English as a communicative tool for them to achieve something authentically, ie to win a 
board game or to enjoy a song respectively. Therefore, under such circumstances, the 
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practice might have given using English meaning, even though they still disliked 
learning it formally, which resulted in a mismatch between the two scores. 
 
The results are inconclusive on the need to introduce young learners popular 
culture as a means to learn English. Through the data collection period, the reported 
usage of popular culture items had been continuously dropped. This might have been a 
result of various factors, including a stricter academic schedule, as well as the lack of a 
long vacation (it started after the Chinese New Year holiday, and ended before Easter). 
Yet, it is important to note that the drop had been alleviated in the second stage of the 
study, suggesting that incorporating pop music into the classroom might indeed had 
encouraged the use of popular culture items to learn English. It is also important to note 
that, as mentioned, children from more affluent background have more exposure to 
English (Gilkerson and Richards, 2009), and thus are likely to have also been exposed to 
more of English popular culture items before, need to introduction to more. In this 
regard, one can gather that the practice was effective to a certain extent, although the 
evidence has not been solid enough to claim a conclusion. 
 
Continue on the previous point made, it is also not to be overlooked that pupils 
might have reported a low usage despite having a relatively high one. The question 
asked in the questionnaire is whether they use them to learn English, but not whether 
they use them for leisure. To learners, it is possible that they do not see them as learning 
tools, in which case it shows that a mere incorporation of pop music into the classroom 
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may not be explicit enough for learners to learn to exploit such resources. As a result, 
different extents and methods of using pop music in the classroom may need to be 
properly examined and researched into to evaluate their effectiveness in enabling pupils 
to make use of them as learning tools in their studies (Setia et al, 2012). 
 
None the less, the results suggested that music may only be able to take in a more 
implicit role in language learning. Learners are most enthusiastic about games according 
to the surveys, which are generally seen as motivating tools (Cameron, 2001). Out of the 
participants responded, only two of them listed pop song as their favourite part of 
English lessons. This showed that whilst pupils did pay attention to having pop music in 
class, many were not particularly enthusiastic about them. This contradicted previous 
research claim on a natural appeal of popular culture to students (Cheung, 2003). Yet, 
based on the teacher’s journal, learners responded quite positively and excited about the 
pop songs used, so the likely conclusion here would be that pop music, whilst enjoyable, 
does not make a strong impression on learners. Or, at least, behind games and reading. 
This did not suggest whether using pop music in itself is a good thing, but that it was 
likely to be in more of an assistive role, and could be combined with other teaching 
strategies such as games (Setia et al, 2012). In fact, this echoed previous claim on the role 
of pop music in incidental learning (Schwarz, 2013), having learners learned 
subconsciously rather than consciously. 
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The above, however, may be a result of the way pop music had been used (Wang, 
2013). In no lesson was one piece of pop music being used as a material to be analysed 
throughout. It was mostly used in the following three ways: 1. an interesting way to 
introduce the theme of the unit,2. use excerpts from lyrics as authentic texts for 
grammatical awareness, and 3. listen to songs for the blanks in lyrics printed. Hence, a 
stronger incorporation could have been done. For example, the song, rather than an 
article, could have been used as the target text throughout the unit, or the lesson could 
be designed centring around a particular song, focusing on various, instead of just one 
grammatical point of the song. 
 
The study has also revealed the potential danger of the visual overshadowing the 
audio, a previously suspected concern. In most of the instances, the use of pop music 
was accompanied by their respective music videos. Students enjoyed very much the 
videos, to the extent that one of the two comments listing pop music as their favourite 
mentioned videos but not songs. The visuals, in this case, have clearly overshadowed the 
audio. In this study, for example, I have used very colourful and entertaining videos 
such as Katy Perry’s ‘Roar’ and ‘Dark Horse’, as well as the viral hit ‘Chinese Food’. 
Pupils were drawn to the plot of the videos, overlooking the lyrics. The videos, 
particularly Katy Perry’s, also could be seen as inappropriate for learners. Whilst no 
sexually suggestive videos had been used, Katy Perry still wore very little clothing in her 
videos with arousing pose (Michaels, 2013), which had indeed obtained students’ 
attention and might have turned them away from the lyrics. But this is not to say that the 
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visuals must not be shown. On the contrary, the visuals might have enhanced learners’ 
understanding of the music as well as their enjoyment. Not to mention scenes with less 
clothing cannot be seen as scenes that would have a strongly negative influence on 
pupils as suggested (Marshall & Sensoy, 2011). Hence, specific strategies are 
recommended: first, if possible, teachers can make use of interesting lyrics videos instead 
of the official videos, if they believe they could hold the attention of the children; second, 
in simple tasks such as listening to the songs to fill in the blanks in lyrics, teachers can 
play the songs once with the respective videos first, before switching them to audio-only 
for pupils to concentrate on the lyrics. 
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 The study, nevertheless, had a few limitations. 
 First of all, the research did not have sufficient participants to statistical claims. 
The research adopted a quantitative method of data collection (questionnaires) but had 
only 17 participants, which was not enough for any statistical claims to be made 
(Neuman, 2005). Moreover, the participants all came from the same class from the same 
school, which did not represent the whole of Hong Kong, let alone learners learning 
English as a second language. This is why this study did not aim to make any, but to 
only serve as an introduction to the issue for the launch of further larger-scale research in 
the future. 
 
Secondly, the data collected were subjective and may contain bias. The data 
collected in this study were all self-reporting answers: The participants reported their 
own subjective feelings on the questionnaires, with the teacher giving a gross subjective 
level of motivation on his journal. With the participants potentially wishing to please the 
teacher, and the teacher hoping for a successful teaching and learning experience, both 
parties may have overrated the effectiveness of using English popular music in the 
classroom. Such self-reporting bias may have made the results inaccurate (Hoskin, 2012). 
To crosscheck such influence, the last set of questionnaires had included an open-ended 
question for participants to fill in their favourite parts of the lessons, assuming that if the 
incorporation of popular music was mentioned, it was indeed a significant experience to 
learners. 
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Thirdly, the project did not include a proper controlled group. Whilst the project 
involved the same group of participants experiencing teaching from the same teacher for 
the same length of time with and without the incorporation of English popular music 
into the classroom, it still was not a properly controlled experiment. For example, 
students could report a higher level of motivation simply because they responded well 
to the teacher’s overall teaching, which may or may not relate to the use of music, and 
vice versa. To minimise the impact of this, the study attempted to project an expected 
result for the second month without the use of popular music with the trends recorded 
in the previous month. Nevertheless, as previously mentioned, the system was still 
imperfect in measuring the actual changes as the impact of the teacher’s teaching was 
likely to have been weakened in the second month. For example, if learners had reported 
an increase of 1 in favourability towards English classes after a month because they liked 
having a male teacher, they would likely not have another increase of 1 in the second 
month because they would have gotten used to having a male English teacher, and vice 
versa. 
 
Lastly, the study period was not long enough to determine long-term 
effectiveness of using popular English music in the classroom. Regardless of the results 
after a month of the incorporation of English popular music in the classroom, the impact 
on learners’ learning still cannot be seen holistically. If there was an impact, the impact 
could be superficial, ie would not last long or did not improve learning; if no impact 
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could be recorded, it could also be that the impact is gradual and indirect which can only 
be seen after a substantial period of time. This likewise calls for further longitude 
research for the educational practice.  
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 To conclude, pop music is likely to have a positive, but passive, impact on 
learning, but further research is needed. The study provided evidence suggesting that 
the incorporation of popular music into the classroom could lead to a higher motivation 
in learning English, as well as a higher rate of utilisation of popular culture items as 
language learning tools. Yet, the results were not definite as learners’ enjoyment towards 
English lessons have dropped, and the study period was too short with the sample size 
too small for the result to have significant implications. It was also suspected that the fact 
that the pop music used were not used as primary texts backing up entire units, which 
might have hindered the impact of them, and retreated it into a passive role in learning. 
Regardless, since the results were still positively supportive of the use of pop music, it 
will be worthwhile to look into the usage of pop music in the classroom further. As a 
result, longitude large scale research with a deeper use of pop music in the classroom 
need to be conducted in the future to properly assess the effectiveness of the practice. 
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Please answer these questions to let me know more about you! 
Do you like English? 
                     
Do you like English lessons? 
                     
Do you listen to English songs or watch English 
films/TV to learn English?                      
 
 
 
 
 
*Version two* 
 
Please answer these questions to let me know more about you! 
Do you like English? 
                     
Do you like English lessons? 
                     
Do you listen to English songs or watch English 
films/TV to learn English?                      
What do you like most about English lessons?  
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First collection: 17 February 2014 
Question 1: Raw scores 
5 5 5 5 2 5 
5 4 3 5 5 3 
5 4 5 3 4 N/A 
 
Average ≈ 4.29412, rounded to 5 decimal places 
Question 2: Raw scores 
4 5 1 5 3 1 
5 5 1 4 5 4 
5 2 3 4 5 N/A 
 
Average ≈ 3.64706, rounded to 5 decimal places 
Question 3: Raw scores 
5 5 5 5 4 5 
3 5 1 5 5 2 
5 1 4 4 5 N/A 
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Average ≈ 4.05882, rounded to 5 decimal places 
 
Second collection: 14 March 2014 
Question 1: Raw scores 
5 5 4 5 5 2 
5 4 3 5 2 4 
5 5 4 4 5 N/A 
 
Average ≈ 4.23529, rounded to 5 decimal places (-1.37%) 
Question 2: Raw scores 
4 3 3 5 5 5 
5 2 5 4 4 1 
3 4 5 5 3 N/A 
 
Average ≈ 4.17647, rounded to 5 decimal places (+14.52%) 
Question 3: Raw scores 
4 5 5 4 1 2 
5 5 5 1 4 5 
3 3 4 4 5 N/A 
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Average ≈ 3.82353, rounded to 5 decimal places (-5.80%) 
 
Third collection: 11 April 2014 
Question 1: Raw scores 
5 5 3 5 4 5 
5 5 5 5 4 5 
1 5 5 3 4 N/A 
 
Average ≈ 4.47059, rounded to 5 decimal places (+5.56%) 
Question 2: Raw scores 
4 5 2 5 3 5 
5 5 1 5 5 5 
4 4 2 2 3 N/A 
 
Average ≈ 3.82353, rounded to 5decimalplaces (-8.45%) 
Question 3: Raw scores 
4 5 4 1 4 2 
5 5 4 5 2 3 
1 2 4 4 5 N/A 
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Average ≈ 3.47059, rounded to 5 decimal places (-9.23%) 
Question 4 (Music-related ones bolded) 
game 
Songs, movies and veidios 
None 
Guided reading 
I like English because of the games :D 
Games 
funny Video 
/ 
I don’t know 
Games. 
Play board games and games. 
/ 
Guided reading 
[Teacher’s name] and teacher English ones and of course for [the class] 
Guided Reading 
games 
Prepositions [=games] 
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Levels of motivation 
Week 1 2 3 4 5 6 7 8 
Monday 0 3.5 3.5 / / 4 3 3 
Tuesday 2 3.5 4 3.5 2.5 3 / 2.5 
Wednesday 4 4.5 3.5 3.5 3 3 / 5 
Thursday / / 4 4 4 3 3.5 3.5 
Friday 3 0 / / 4 3.5 / 3 
Average 3 2.875 3.75 3.67 
Monthly:  
3.545 
3.375 3.3 3.25 3.4 
Monthly: 
3.353 
 
Special comments 
Date Comment 
17 February 2014 In general the class wanted to complete 
the tasks, but some learners seemed 
really bored of it. 
19 February 2014 Students responded very well to board 
games. 
20 February 2014 Students were very passive when I 
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taught with PowerPoint, albeit anyhow 
the concepts were quite difficult to 
grasp. They started to become more 
enthusiastic/connected when they 
were given more visual support and 
the opportunity to write or correct 
things on the board. 
28 February 2014 Level of motivation seemed to be 
exorbitantly low. Probably due to it 
being the last class on Friday. 
4 March 2014 Students really liked implicit 
competitions regarding their ability to 
read. A student who behaved very 
poorly in general was very enthusiastic 
about reading and presenting. 
18 March 2014 My first attempt in incorporating 
music into the lesson. Students seemed 
interested but not particularly 
enthusiastic as they adopted a more 
passive role and the music was used 
only in bits.  
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They were a lot more enthusiastic 
playing a matching game later. 
20 March 2014 Students were very motivated when 
they were given a chance to present. 
24 March 2014 Students were motivated with tasks 
that ‘matter’ to them: They were very 
enthusiastic about having to vote for 
an opinion before and after hearing 
opinions from others. 
9 April 2014 Today a song was used as the 
introduction to the theme ‘food’. 
Students were very excited about it, 
mainly due to the funny plot in the 
video. 
 
